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Do you use cases, stories, videos, simulations, and other education prompts? If yes, we welcome you 
to consider using this resource to inform your education development, teaching, and facilitation. 

Why reflexive questions? 

Value-laden decision-making moments exist throughout the education process, from syllabus design and guest 
lecturer selection to content, delivery, and pedagogical choices. Reflexive questions can help unearth some of the 
implicit values and assumptions embedded in our choices.  

Reflexivity, in this instance, is defined as: A process of recognizing one’s own position in the world in order both 
to better understand the limitations of one’s own knowing and to better appreciate the social realities of others 
(1). Through reflexivity, one can be more intentional in choosing practices that align with one’s values and goals 
as an educator/facilitator.   

Reflexivity is related to critical reflection, defined as: A process of examining assumptions (i.e., individual and 
societal beliefs and values), power relations, and how these assumptions and relations shape practice (1).  

How might reflexivity and critical reflection inform our education and facilitation practices?  

When using cases, stories, videos, simulations, and other forms of prompts in education, we risk creating or 
perpetuating harm through stereotypes, stigma, biases, and more. Yet when used well, we have the opportunity 
to transform ways of seeing, being, and doing – toward equity and justice (3). 

Reflexive questions about representation, roles and relationships, and responsibility can support us in doing the 
least harm possible when designing and facilitating education.  

We have chosen to use reflexive1 questions as opposed to steps or tips (which may seem prescriptive) because 
flexibility, openness, and curiosity are required for critical reflection. Reflexive work requires continuous effort (1-
6) and these questions serve only as a starting point – with the hopes of inspiring educators and facilitators to
continually develop critically reflective practice.

In critically reflective practice, there is no ‘final destination,’ as critical reflection requires us to continually 
question what is, or is becoming, 'normal' or 'dominant' to ensure we always strive toward inclusion and justice 
(1, 4-6). This is not meant to be a fixed list of questions. This is a living document, which will constantly be 
iterated. Together, through reflexive questioning, education might contribute to transformation rather than 
reproduction.  
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Reflexive Questions for Educators & Facilitators 
The following are some guiding questions to consider in developing and facilitating videos, cases, stories, simulation, and 
other prompts in education. These are not the only reflexive questions one might ask; these questions serve only as a 
starting point – with the hopes of inspiring educators and facilitators to continually develop critically reflective practice. 

Before During After 

Representation 

working toward 
meaningful inclusion 
and diversity without 
creating/perpetuating 
stereotypes. 

● What/who is being
(re)presented, how, and for
what purpose?

● What are the potential
risks of harm (e.g.
stereotyping)?

● Whose voices/perspectives
might be missing?

● How have we considered
what sources of knowledge
(e.g. clinical, experiential,
research) and bodies of
knowledge (e.g. education
science, social sciences) we
are drawing from?

● How have we
continually examined
the case/story/video
for any potential
harms or stereotypes
that it might
perpetuate or create,
and addressed them
if needed?

● Whose perspectives
or voices might be
missing and how
could we
meaningfully include
them in future?

Roles & Relationships 

considering boundaries, 
trust-building/safer 
spaces, and power 
dynamics. 

● How have my experiences,
identities, and roles
impacted my education
and teaching practices, in
how I design or facilitate?

● Have we considered how
to mitigate unhelpful
power relations? (e.g.
avoiding introductions
with titles/degrees if that
will be unhelpful in
creating a safer space
where everyone feels
included and comfortable
sharing).

● Have we noticed
quieter voices and
ensured these are
invited, though not
pressured, into
dialogue?

● Have we respected
implicit and explicit
boundaries?
(e.g. not
pushing/prompting
too much, not
oversharing).

● What can we do to
ensure trust, respect,
curiosity, humility,
and accountability are
strengthened and not
broken within this
space and in future?

Responsibility 

striving for accountable, 
continual learning, and 
just spaces. 

● Are we drawing upon
diverse, original, and
appropriate sources and
resources to inform our
session? And
acknowledging/citing
them?

● Have we considered the
relationship between what
is being taught and social
accountability?

● Are we recognizing
and responding to
arising challenges,
harms, and needs?

● How are we co-
creating accountable
and just spaces with
learners?

● Have we invited
feedback, listened
and noticed deeply,
and implemented
change accordingly?

● How and what
information are we
gathering and using
to inform accountable
and just spaces for
learners?



Why this resource? 

The impetus for developing this resource are multiple, including being informed by “Intersections of IPE, EDI, & 
SIM: Toward a Reflexive Approach” (Ng, Herzog, Sinclair, Agrawal, Nirula, Brydges et al. 2023) and from 
discussions that arose from the Team Primary Care (TPC) project. TPC created Beginning the Journey: Reflexive 
Questions for Educational Activities of Team Primary Care: Training for Transformation. CACHE developed this 
resource in ways that are meaningful and aligned with our Centre’s contexts.  

Educators and facilitators are invited to use the following guiding questions, which might inform development of 
reflexive questions that make most sense in their own contexts. 

This is a living document which will constantly be iterated – as we continually ask the critically reflective 
questions: “Who’s/what’s missing? And what might be some of the (un)intended effects?” Critical reflection can 
be an approach to confront institutionalized thinking – and resist the pressure to institutionalize some of our own 
ideas and ways of working (McNeil, 2023). 
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Questions or comments? We welcome them!   
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